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CHAPTER I
IN'l'RODUCTION
Traditionally the role of the elementary teacher was
the performance of all duties connected with the operation
of the school.

These duties ranged from providing janitorial

services such as building fires, sweeping floors, and washing
windows to the semi-professional activities of playground
supervision and clerical work.
Elimination of many of these duties for teachers
occurred as schools became larger, allowing for more efficient
utilization of personnel.

However, research indicates that

teachers still spend 21 per cent to 69 per cent of their time
performing clerical and other non-professional duties (29:105).
In addition the teachers' professional duties increased as a
result of the broadening of school activities (3:403-498).
The need to find ways to relieve teachers of nonprofessional activities such as playground supervision and
clerical duties has been recognized.

One suggestion was the

employment of lay persons to assist teachers in the performance of these duties.

In 1956, the Committee for the White

House Conference on Education stated:
The
levels
duties
sonnel
should

teachers job - in all subjects and at all grade
- should be carefully analyzed to determine which
can be safely and economically delegated to pernot qualified as teachers. The major emphasis
be: to strengthen the effectiveness of the
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teachers' educational services to learners; to relieve the
teacher of the many time-consuming tasks which may as well
be done by persons of subprofessional status of the
teacher (8:45).
The Elementary and Secondary Education Act of 1965
(ESEA) was the first major legislation of national significance to be enacted by the 89th Congress.

The availability

of federal funds for employing nonprofessionals in education
has added to the school staff a new type of personnel known
as "teacher aides," "auxiliary personnel," or "paraprofessionals."
I.

THE PROBLEM

Statement of the problem.

It was the purpose of this

study to survey teacher aides in the state of Washington in
an effort to obtain factual information about their background,
duties performed, and attitudes toward the teacher aide program.
Importance of the study.

Any new program instituted

by federal funds needs constant critical appraisal.

1"Wo

questions needed to be answered about the employment of teacher
aides under the Elementary and Secondary Act of 1965:
the program achieving the desired results?

(1) Was

(2) What changes,

if any, should be made to improve the program?

3

Although much has been written about the use of nonprofessionals to assist teachers, little actual research was
available.

Those studies that had been completed were con-

cerned with problems in their own local schools.

In addition,

most of the available research was concerned with finding ways
to make it possible for one teacher to teach a larger number
of children.
Stafford (35:88) pointed out the need for research to
determine whether teacher aides would provide children with
a better educational opportunity.
This study was pursued to assist the administrations
and school boards of Washington State in their evaluation of
the teacher aide program.

Also, it was hoped that school

districts considering teacher aide programs might profit from
the experience gained from school districts already participating in such programs.
Limitations of the study.

Questionnaires were mailed

to teacher aides only in school districts that had sumbitted
federal projects to the Washington State Board of Education
prior to summer of 1966.
Certain limitations are inherent in the questionnaire
technique (15:604-645).

Every effort was made to insure that

each respondent was motivated to answer all questions as
sincerely and completely as possible.
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II.

ORGANIZATION OF THE REMAINDER OF THE STUDY

The remainder of the report will enlarge upon the
following:
1.

Chapter II will present the current literature
available on this topic.

2.

Chapter III deals with a detailed discussion of
the procedures employed in this study.

3.

Chapter IV reports the findings of this study
with an analysis of the data presented in
tabulated form.

4.

Chapter V presents a summary and reports conclusions based on the findings.

Suggested recom-

mendations for further study in respect to the
teacher aide program are made.

CHAPTER II
REVIEW OF THE LITERATURE
One of the earlier articles devoted to the subject of
lay help was published in 1942.

In this article, Greenshields

(17:20) discussed a program that made use of high school
graduates working as teacher aides in the classroom.

Duties

of these aides were checking seatwork, supervising study
periods, assisting in projects, helping with drill, and
assisting the teacher in all other ways possible.

The main

objective was to provide the teacher with help that would
enable her to teach a larger number of children (17:20).

No

objective evaluation of the program was made although those
educators involved considered the trial to be successful.
Much of the early writing dealing with the subject of teacher
aides was concerned with easing the shortage of classrooms
and teachers.

It was believed that the possibility existed

that one teacher, with the assistance of a teacher aide, could
provide a quality program of education for more children than
were normally taught (17:20).
The National Manpower Council (27:59) found that
teachers spent much time on sub-professional duties that could
be done by lay persons.

It was suggested that the use of

teacher aides to perform these duties might make higher class
loads feasible.
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Eurich (13:434) also believed utilization of aides
could result in increased class size without loss of program
quality.
It was mentioned by McGlothlin (24:21-23) that class
size could be safely increased through the use of (1) more
audiovisual material,

(2) procedural changes such as schedules,

and (3) employment of aides to perform non-teaching tasks.
McGlothlin reasoned that by increasing the number of students
per teacher the shortage of teachers would be substantially
reduced.
Bowen (3:403-408) pointed out that high teachers'
salaries made it uneconomical to have them perform nonprofessional duties.

This was not true in the past when an

extra teacher could be employed as cheaply as a clerk.

He

believed that teacher aides could benefit schools in two ways.
Class size could be increased and the quality of instruction
could be enhanced.
Park (29:101-110) reported on the "Co-operative Studies
for the Better Utilization of Teacher Competencies," commonly
referred to as "The Bay City Plan."

This study was conducted

in the elementary schools of Bay City, Michigan, by Central
Michigan College.

Financing for the study was provided by

the "Fund for the Advancement of Education."
The study was conducted:
(1) to inquire into the teacher's job and the practices
now employed in staffing our elementary schools; (2) to
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scrutinize methods and materials of instruction; (3) to
examine recruitment practices; (4) to evaluate teacher
education in terms of changing needs; and (5) to try out
experimentally new and different ideas bearing on each
of these areas (29:101).
This study, confined to grades kindergarten through
eight, was an attempt to find a method of dealing with the
shortage of classrooms and teachers (29:101}.
The grant from the "Fund for the Advancement of Education" provided funds for two purposes.

The first was a

one-year time study to accurately determine the activities
teachers performed and the time spent on each.

The second

was a four-year experimentation with teacher aides placed in
eight classrooms (5:3).
Field staff members from Central Michigan College
conducted the one-year time study.

In-school activities of

teachers were listed and quantitatively measured with a
stopwatch.

It was found that class recitation occupied

seventy-two to 174 minutes of the teacher's time daily.

Fifty

to eighty-four minutes per day were used directing study
sessions.

A group of widely varied duties occupied seventy-

five to 249 minutes each day.

Included in this last category

were activities such as writing on the board, written lessons,
desk to desk pupil help, correcting papers, pupil control,
opening exercises, interruptions, taking role, making reports,
dictation, reading to the group, transition between classes,
housekeeping, and out of class supervision.
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Teachers were asked to list school duties performed
out of school and the total time spent on them during a period
of two weeks.

It was found that the average teacher spent

eleven hours and forty minutes each week beyond the normal
school hours in the performance of school related activities.
The out-of-school activities listed by teachers were staff
meetings, report cards, material preparation, lesson plans,
parent interviews, professional reading, checking papers,
reports, professional meetings, credit courses, P.T.A., youth
groups, and fund collections (27:101-05).
It was believed that certain duties performed by
teachers could be assigned to lay persons.

By so doing, a

teacher could teach a larger number of children without
lessening her effectiveness.

To this end, eight classrooms

were each assigned one teacher aide who was instructed to
assist the teacher in the performance of non-professional
duties.
Pre-job orientation and weekly seminars were conducted
for the teacher aides by the Director of Elementary Education.
At these meetings, discussions were held concerning the
organization and operation of the schools, staff relationships, equipment operation, and a brief overview of human
growth and development.
During the course of the experiment, teacher aides
assisted with numerous duties.

Included were the collection

9

and care of money, attendance, housekeeping, completion of
forms and reports, telephone calls, playground supervision,
correction of pupils' written work, preparation and duplication of materials, audiovisual equipment, room libraries,
student drill, dictation of spelling words, first aid, and
assistance to student committees (29:107-09).
Evaluation of the study was conducted by using achievement tests, psychological tests, opinion questionnaires,
weekly diaries, time studies, and observations.

Through the

results of achievement tests it was concluded that there was
no difference in scholastic achievement between the large
classes with a teacher aide and the normal sized classes with
only a teacher.

Opinion polls of parents showed that most

believed their children enjoyed having teacher aides and wished
the practice to continue.

Parents who believed their children

learned more in the experimental classes comprised 83 per cent,
while the remaining 17 per cent felt the students learned as
much as in a regular classroom.

Questionnaires completed by

teachers indicated that they believed the use of teacher
aides provided them with more preparation time and also allowed
additional time for discussion and work with small groups and
individuals.

Older elementary pupils, who were surveyed, were

of the opinion that they received more personal attention and
wanted the aides to continue in spite of the larger class
sizes (29: 108-09).
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It was reported that economics in the use of teachers'
time were made possible by the Bay City project.

As a result

of the teacher aides' assistance, the typical teacher could
spend 105 per cent more time for preparation, 57 per cent
more time to hear recitations, 27 per cent more time helping
pupils at their desks, and corresponding increases of time in
other areas requiring professional training.

Although the

plan was not a way of saving money, it did serve as an effective stopgap measure to solve the problem of over-crowded
schools (38:52-53).
Some investigators were not favorably impressed with
the project.

McCuskey (23:284-285), very critical of the

evaluation methods used, wrote that the control groups were
not equaled with the experimental groups, and that the results
of the achievement tests were not conclusive.

McCuskey be-

lieved that statements were made without adequate factual
support.
Controversy surrounding the "Bay City Plan" clouded
the conclusions and reconunendations to a large degree.
However, it was the first known attempt to utilize paid
teacher aides and objectively evaluate the results.
Several programs utilizing unpaid teacher aides were
discussed in the periodical literature.
Grayson (16:134-38) described a project that used an
unpaid aide for one year in a normal sized first grade
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classroom.

The teacher aide corrected papers, weighed and

measured the children, filled out student record forms, prepared dittos, arranged bulletin boards, and worked with
individual students.

Grayson stated that as a result the

teacher had more time to teach.

It was cautioned that only

secure teachers should be assigned aides.
Ruth Kirbaner reported on a program using volunteers
in the classroom.
The volunteer, usually women, ranged from teenagers
to grandmothers and from grade-school graduates to
Ph.D's. Many had experiences as volunteers in community
projects involving a wide variety of services. Citizen
volunteers can be of real help to the educational program of the schools (22:13-16).
A study to determine the widespread use of classified
employees for noon supervision in California school districts
was prepared by the California Elementary School Administrators' Association (7:1-68).

This study also attempted to

evaluate the programs that existed.
Inquiries were sent to all county school superintendents to discover districts

h~ving

such programs.

It was

found that at least twenty-nine separate school districts
provided teachers with duty free noon periods.

In these

districts lay persons were used to supervise the students
during the noon lunch and recess periods.
A questionnaire was directed to the district superintendent in each of the districts having such a program.

An
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additional questionnaire was sent to each building principal
in these selected school districts.

Information regarding

all aspects of the programs was requested.
It was learned that all the schools used lay supervisors for playground and lunch area supervision.

Lavatory

supervision was provided in 79 per cent of the buildings,
while hallway supervision was performed by lay persons in
54 per cent of the schools.
Chief strengths of the program included more relaxed
teachers, increased staff morale, and better teaching.

Major

weaknesses were listed as difficulty in securing proper personnel, lack of understanding on the part of the noon directors, and increased principal load in the area of supervision
and discipline.
Although the program had certain weak areas, it was
believed that the benefits were overwhelming.

General

acceptance that noon supervision could be handled by lay
persons was a milestone in freeing elementary teachers from
non-instructional duties.
The following statement, distributed by the Oakland,
California School system, reflects the reasons for teacher
aide programs.
The goals of the teacher-aide program are to provide
for more child-adult contacts within a classroom setting;
to relieve the teacher of routine clerical duties, thus
allowing for more individualized instruction; to improve
the communication between the home and the school by
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involving people indigenous to the conununity; and to
provide part-time employment for capable adults from the
school community.
For three hours a day a parent or interested adult is
in a classroom with the teacher to relieve her of timeconsuming non-teaching duties. This extra adult assists
students with drills and other activities which reinforce
learning and develop appreciations. Therefore, the
teacher has more time for individual instructions of her
students.
In addition, the interest given by another
adult provides encouragement to the less able student,
develops better work habits of the student, and enhances
his feeling of self-worth (34:30-33).
The typically employed teacher aide in 1965-66 was a
woman who worked more than twenty hours a week helping a
teacher or a group of teachers in the upper elementary grades.
The aide had a high school education and earned about $2.00
an hour.

The aide secured her job by applying through the

school district's personnel office, after learning about it
in one or more of several ways (34:30-33).
Many other articles dealing with teacher aides and
their duties have appeared in the professional journals.

A

listing of these is contained within the bibliography of
this study.

Although these articles were worthy of considera-

tion, they did not have a direct relationship to this study.

CHAPTER III
PROCEDURES
It was indicated earlier that this study has been conducted in an effort to determine the duties and responsibilities of teacher aides in the state of Washington.
Information was first secured from the office of
Superintendent of Public Instruction, requesting a list of
school districts having employed teacher aides as a part of
their Title I grant during the 1965-66 school year.

Infor-

mation received indicated that twenty-eight school districts
in the state of Washington were employing teacher aides as
part of their program.
A letter was mailed to each superintendent on the
list, requesting cooperation in conducting a study in his
school district (See Appendix A) •
II.

QUESTIONNAIRE DESIGN AND PROCEDURE

The questionnaire technique was used to secure information from teacher aides.

The process of finding material

for the questionnaire and developing the format proved to be
a major task.

The first step was to search the published

literature for those activities in which teacher aides might
become involved.

Professional journals and other related

printed matter published for the "Year of the Non-Conference"
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weresearched for possible activities.

Correspondence by mail,

telephone conversations, and personal interviews with teacher
aides of the Shoreline School District provided many helpful
suggestions regarding topics to be included.

From these

various activities the three major areas were decided upon
and formulated as follows:

(1) Background experience,

(2)

Types of duties and relative amount of time spent on each,
and (3) Attitudes of teacher aides in regard to the program.
Within each of the three general areas, additional questions
were asked in an effort to be as inclusive as possible in
covering the entire range of activities.
It was assumed that the three areas were fair and
representative samples of activities in which teacher aides
became involved.
A search was undertaken to find a questionnaire format
suitable for this study.

Appropriate books, journals, theses,

and other printed matter available in the library at Central
Washington State College and Shoreline School District were
searched.

A combination of the best ideas found and adaption

of various other ideas to fit the purposes of this study
resulted in the questionnaire used (See Appendix B).

Copies

of the questionnaire were mailed to 133 teacher aides, from
twenty-eight school districts in Washington state.
The questionnaires were sent with an explanatory letter
(Appendix C) and a stamped, self-addressed envelope on
November 20, 1967.

CHAPTER IV
ANALYSIS OF DATA
This chapter presents data obtained by means of a
questionnaire and what seems to be the significant inferences
drawn from an analysis of the data.
Of the 133 teacher aides included in the study, ninetyeight, or 73.6 per cent of the sample, completed and returned
the questionnaire.
I.

BACKGROUND INFORMATION

The first part of the questionnaire was designed in a
manner that would determine the general background of teacheraides.

The respondents were asked questions relating to age,

marital status, occupational experience, community activities,
and factors that influenced them to become teacher aides.
Ages of teacher aides.

Information shown in Table I

reveals that the teacher aides range
sixty-five.

in age from twenty to

Almost half, or 45 per cent, are between the

ages of forty-one to fifty-five.

In addition, 23 per cent

are between thirty-six to forty.

Only l per cent is over

fifty-five.
Educational level.

The educational level of teacher

aides shows that all respondents graduated from high school,
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TABLE I
AGES OF TEACHER AIDES
Ages in Years

Number

20 '- 25
26 - 30
31 - 35
36 - 40
41 - 55
55 - 65
No information

Per Cent

9

9

2
17
23
44
1
2

2
17
23
45
1
2

with 63 per cent having some type of schooling beyond high
school.

College degrees were held by 17 per cent (of these

seven had degrees in education, six in home economics, while
four had degrees with majors in nursing, plant pathology,
dramatics, and foreign language, respectively).

Table II

shows the educational level by number of aides in each group.
TABLE II
EDUCATIONAL LEVEL OF TEACHER AIDES
Level of Education
Less than high school
High school graduate
Business college
College or university attendance
College or university degree

Number

Per Cent

0

0

35
23
23
17

36
23
23
17
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Family status.

Table III indicates that eighty-seven

respondents (89 per cent) were married.
5 per cent did not have children.

Of this number, only

Teacher aides with two,

three, or four children totaled 74 per cent of the respondents.
TABLE III
MARITAL STATUS AND NUMBER OF CHILDREN OF TEACHER AIDES
Number

Per Cent

87
5
3
3

89

5
3

5
3
29
32
15
7
1
2
1

Marital Status
Married
Single
Divorced
Widowed

5
3
3

Number of Children
No children
One child
Two children
Three children
Four children
Five children
Six children
Seven children
Nine children

Occupational experience.

28
31
15
7
1
2
1

The occupational experience

of teacher aides varied widely although most had experience
in various jobs requiring clerical skills.

A total of twenty-

four different types of experiences were listed.

Office work

was indicated by 33 per cent, and 10 per cent held sales clerk
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positions.

Only G per cent of the respondents indicated that

they had no work experience before becoming a teacher aide.
'!'able IV indicates the twenty-four different experiences and
the number of teacher aides in each occupation.
Community activities.

.Most of the teacher aides re-

sponded that they had pursued community activities involving
work with children or youth groups.

Thirty-four (35 per cent)

respondents had mentioned Sunday School or Bible School work.
No community activities were listed for twelve, while seven
had worked with handicapped or retarded children.

It could

be assumed that the majority of teacher aides have had experience with children before becoming a teacher aide.

The

results of community activities is reported in Table V,
page 21.
Reasons why seeking employment.

The reasons why aides

sought employment in the teacher aide program were many and
varied.

In most cases more than one reason was given by each

respondent.

The desire to work in school with children was

indicated by 39 per cent of the aides.

Convenient hours were

revealed by 17 per cent, while 12 per cent selected the
position because of income.

Table VI, page 21, shows the

reasons why teacher aide positions were sought.
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TABLE IV
OCCUPATIONAL EXPERIENCE OF TEACHER AIDES

Occupation
Off ice work
Sales clerk
Teacher
Telephone operator
Bookkeeper
Housewife
Civil service
Kitchen work
Waitress
Stenographer
Cannery worker
Newspaper reporter
School work
Banking
Nursery
Cashier
Dental receptionist
Farming
Laboratory technician
Nursing
Optical technician
Payroll clerk
Sanitorium work
Town clerk

lJumber

Per Cent

33
10

34
11

7
7
6

7
7
6

6

6

3
3
3
3
2
2
2
l
1
1
l
1
1
1
1
1
1
1

3
3

3
3

2
2
2
1
l
1
1
1
1
l
l
1

1
l
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TABLE V
COMMUNITY ACTIVITIES OF TEACHER AIDES

Activity

Number

Per Cent

Sunday School - Bible School
Parent-Teacher Association
Boy Scouts
Girl Scouts
Carnpf ire Girls

34
26

35
27

4-H

19
12
7

19
12
7

No information
Handicapped and retarded schools

TABLE VI
REASONS LISTED BY TEACHER AIDES FOR SEEKING EMPLOYMENT
IN TEACHER AIDE PROGRAM

Reason
Desire to work in school with children
Convenient hours
Income
Desire to serve
Convenient location
Change of routine
Asked by principal
Training for school teacher
Enjoy off ice work

Number

Per Cent

38

39

17

17

13
12
5

13
12
5

4

4

4
4

3
2

3
2
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II.

DU'l IES OF TEACHER AIDES
1

The intent of this section of the questionnaire was to
determine the duties and frequency of performance.

For tabu-

lation purposes, the questions were divided in three groups:
supervision, clerical, and miscellaneous duties.
Teacher aides were requested to respond to eighteen
types of duties indicating the frequency of performance for
each.

They were asked to number each item one, two, three,

four, or five.

On the scale used, number one meant that a

task was done daily while number five showed that a task was
never performed.

Numbers two, three, and four represented

degrees of performance frequency on this continuum.

A nine-

teenth iten in this section of the questionnaire gave teacher
aides an opportunity to list other jobs in which they engaged
that were not covered in the above mentioned list.
Supervision.

Four items on the list were submitted to

teacher aides referring to supervision.

These items were:

playground, classroom, lunchroom, and crosswalk supervision.
'rable VII shows that fifty-six of the teacher aides performed
playground supervision daily.

Playground supervision was never

performed by twenty-six, while thirteen indicated between
daily and never.

Supervision in the classroom was performed

daily by thirty-three while thirty indicated almQ.St never.
Crosswalk supervision was never performed by sixty-nine aides,
and performed daily by three.
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'rABLE VII
RESPONSES OF TEACHER AIDES RELA'l'ING ·ro THE FREQUENCY
OF PERFORMANCE OF SUPERVISION

Number
of
Aides

Service Provided
Playground Supervision
Classroom Supervision
Lunchroom Supervision
Crosswalk Supervision

Clerical duties.

95
84

78
79

Fresi;uenci of Performance
Daily- - Never
2
4
1
5
3

-

56
33
37
3

1
2
1
3

7
11
1
1

5
30

26

0

39
69

3

8

The responses of teacher aides in-

dicated that the duties performed varied from school to school.
The duty most often performed was typing and preparing dittos.
Table VIII shows that forty-five aides engaged in this activity
every day.

On the other hand, the duty performed least often

was that of assisting the school librarian.
aides never performed this chore.

Forty-three teacher

The frequency of performance

of the remaining items ranged between these extremes.

Con-

tained within Table VIII can be found details regarding the
relative amount of time teacher aides spent on the various
clerical duties.
Miscellaneous duties.

In addition to supervision and

clerical duties, teacher aides were questioned about rniscellaneous services performed.

Eight duties that fell into this

category were listed on the questionnaire completed by teacher
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TABLE VIII
RESPONSES OF TEACHER AIDES RELATING TO THE FREQUENCY
OF PERFORMANCE OF CLERICAL DUTIES
Number
of
Aides

Service Provided
Typing and preparing dittos
Assisting the school secretary
Assisting the school librarian
Correcting children's
written work
Recording information in
student record folders

aides.

etc.,

80

45

12

8

4

14

78

10

5

11

23

29

79

16

1

8

11

43

93

40

19

17

5

12

80

11

9

22

19

19

These duties were as follows:

or other materials,

(1) mixing paint, clay

(2) cleaning faculty room, storerooms,

(3) running errands,

ing of children,

Freguencl of Performance
Daily
Never
4
2
1
3
5

(4) assisting in the actual teach-

(5) preparing bulletin boards,

audiovisual equipment,

(6) operating

(7) assisting with P. E. programs, and

(8) assisting with field trips.
Twenty-seven teacher aides indicated assisting in the
actual teaching of children daily (corrunents by aides states
that they generally listened to slow readers and worked with
flash cards).

Running errands was indicated by twenty-two

aides as a daily duty.

Cleaning rooms, etc., was only per-

formed by three aides daily, and never performed by fiftyseven.

Only four aides prepared bulletin boards daily, while
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thirty-four never performed that duty.

1'he other duties were

not performed by most teacher aides with any degree of regularity.

Miscellaneous duties and the frequency of performance

can be found in Table IX.
TABLE IX
RESPONSES OF TEACHER AIDES REL~TING TO THE FREQUENCY
OF PERFORMANCE OF MISCELLANEOUS DUTIES

Service Provided
Mixing paint, clay or other
materials
Cleaning faculty room,
storerooms, etc.
Running errands
Assisting in the actual
teaching of children
Preparing bulletin boards
Operating audiovisual
equipment
Assisting with P. E.
programs
Assisting with field trips

Number
of
Aides

Fre!uency of Performance
Dai y - Never
1
2
3
4
5

82

9

8

13

13

39

78
81

3
22

3
9

3
12

12
25

57
13

82
81

27
4

11
13

7
14

8
16

34

79

6

5

9

15

44

78
81

9
5

7
3

5

8
13

49
54

6
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Under comments, other duties indicated by teacher aides
were:

working on art projects, selling lunch tickets, collec-

ting money, marking charts, and caring for sick children.
These were mentioned only by a few and listed no degree of
performance.
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III.

ATTITUDES OF TEACHER AIDES

To obtain an indication of the attitudes of teacher
aides toward the teacher aide program, statements seeking
this information were contained in the questionnaire.

Teacher

aides were asked to indicate degree of agreement or degree of
disagreement on nineteen statements.
A rating scale was provided for each statement which
was designed to read as follows:

Strongly agree, Agree,

Undecided, Disagree, and Strongly disagree.

Contained within

Tables X and XI can be found analysis of the attitudes of
teacher aides towards the teacher aide program.
In order to tabulate the results, the writer grouped
the questions into two areas: training and work quality, and
attitudes toward the teacher aide program.
Training and work quality.

In response to questions

regarding the adequacy of their training and preparation for
the position, the teacher aides were not unanimous.

Only

two aides strongly agreed that it is more difficult for
teacher aides to maintain discipline on the playground than
it is for certificated teachers.

Eighteen aides reported

that they agreed with this statement.

Teacher aides were

also asked if children are adequately supervised on the playground when this duty is performed by teacher aides.

Strong

agreement to this statement was indicated by twenty-eight
aides.
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'l'ABLE X
RESPONSES OF TEACHER AIDES TO STATEHBNTS RELATING TO
'rRAINING AND WORK QUALITY OF TEACHER AIDES

A

u

D

SD

13

63

1

1

0

78

Most children are well behaved
on the playground.

3

18

7

41

6

75

It is often
er aides to
the teacher
infractions

2

18

4

38

16

78

It is more difficult for teacher aides to maintain discipline
on the playground than it is
for certificated teachers.

28

36

4

4

1

73

Children are adequately supervised on the playground when
this duty is performed by
teacher aides.

17

30

24

16

1

89

The school district should provide formal training for teacher aides.

14

37

15

20

2

86

Teacher aides have been given
adequate training in their
school to fulfill the demands
placed upon them.

SA*

Number

Statement

necessary for teachrefer children to
or principal for
of playground rules.

*SA - Strongly Agree; A - Agree; u - Undecided;
D - Disagree; SD - Strongly Disagree.
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TABLE XI
RESPONSES OF TEACHER AIDES TO STATEMENTS RELATING TO
ATTITUDES TOWARD THE TEACHER AIDE PROGRAM
SA*

Statement

A

U

D

SD

10

15

17

41

7

Teacher aides should not be allowed to
assist in the actual teaching of children.

11

41

11

16

8

It is acceptable for teacher aides to
have access to students' cumulative
records.

5

6

5

49

26

14

41

28

6

2

The general public has accepted teacher
aides as necessary employees of the
school district.

19

46

22

2

1

Teacher aides have helped present a
desirable image of schools to the
general public.

37

47

5

3

0

Teacher aides are accepted by teachers
as important contributing staff members.

0

4

3

41

44

5

64

11

13

1

The wages paid teacher aides are fair
and reasonable.

16

46

19

10

2

Teacher aides should receive regular
yearly wage increases.

8

35

23

20

4

Teacher aides should hold an Associate
membership in the professional organization.

20

41

15

12

4

Teacher aides should have fringe benefits such as sick leave, paid vacations
retirement.

Teacher aides should not be allowed to
correct students' papers.

Teachers often fail to treat teacher
aides with respect.

*SA - Strongly Agree; A - Agree; U - Undecided,
D - Disagree; SD - Strongly Disagree.
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TABLE XI (continued)

A

u

D

SD

5

25

21

35

7

1

1

4

40

43

SA*

Statement
Teacher aides should receive college
training.
It is doubtful if the teacher aide
program should be continued.

*SA - Strongly Agree; A - Agree; U - Undecided;
D - Disagree; SD - Strongly Disagree.
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Only one teacher aide disagreed and six strongly
disagreed with the above statement.
Teacher aides were asked to indicate their degree of
agreement with two statements dealing directly with their
training.

The sentence: "Teacher aides have been given

adequate training in their school to fulfill the demands
placed upon them," drew the following responses from teacher
aides.

Strongly agreed with the statement, fourteen, while

thirty-seven indicated agreement, fifteen were undecided,
twenty disagreed, and two strongly disagreed.

Considerable

variation was evident in the responses of teacher aides
regarding the need for formal training.

Degree of agreement

was requested for the following statement: "The school district should provide formal training for teacher aides."
While seventeen aides strongly agreed with this statement,
twenty-four were undecided, and one indicated strong disagreement.
Table X (page 27) shows the responses of teacher
aides to statements relating to their training and the
quality of the work performed.
Attitudes toward the teacher aide program.

Three

statements regarding the kinds of duties teacher aides should
or should not do were also presented.

The first: "Teacher

aides should not be allowed to assist in the actual teaching
of children," drew the following responses:

Strongly agreed

31
by ten, fifteen agreed, seventeen were undecided, and fortyone disagreed.

Some fifty-two aides believed it was acceptable

for them to have access to students' cumulative record folders.
However, twenty-four either disagreed or strongly disagreed
with this idea.
Only eleven aides were of the opinion that they should
not be allowed to correct students' papers.

Five were unde-

cided about this item; forty-nine disagreed and twenty-six
strongly disagreed.
While fourteen strongly agreed, and forty-one agreed
they had been accepted by the general public as necessary
school employees, the large number of twenty-eight were undecided.
Most aides believed they helped present a desirable
image of schools to the general public.

However, as in the

previous item, a relatively large number indicated indecision,
while sixty-five strongly agreed or agreed.
The aides were asked to respond to two statements
regarding their relationship with teachers.

The majority

of eighty-seven teacher aides felt that they were accepted
by the teachers as important contributing staff members.
Only five were undecided and no aide strongly disagreed.

It

was interesting to note that four aides agreed with the statement referring to how teachers treated aides.

On the other

hand, forty-four strongly disagreed with this sentence and
forty-one more disagreed.
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Should teacher aides receive regular yearly wage increases was strongly agreed on by sixteen, forty-six agreed,
and only two strongly disagreed.
The statement concerning membership in the professional
organization was undecided by twenty-three, favorable response
was indicated by forty-three teacher aides.
Interesting responses came from the statement asking
if teacher aides should receive college training.

Strongly

agreed and agreed were indicated by thirty, while forty-two
disagreed.
A unanimity of opinion among the aides was recorded
for the following item:

"It is doubtful if the teacher aide

program should be continued."

Only one strongly agreed, and

four were undecided.
Contained within Table XI (page 28) can be found an
analysis of the attitudes of teacher aides towards the teacher
aide program.

CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
I.

SUMMARY

Many teacher aide programs in Washington state have
been made possible by the passage of the Elementary and
Secondary Act of 1965.

Title I of the act has provision which

allows school districts to submit projects having the employment of teacher aides.
The purpose of this study has been to examine, evaluate and make recommendations toward the teacher aide program,
under Title I, as it existed in Washington state.

Attention

was given to the background, duties performed, and attitudes
of teacher aides toward the teacher aide program.
Through the use of a questionnaire, the writer obtained information from teacher aides throughout the state
of Washington.
The literature related to the use of lay persons in
schools was reviewed as a means of gaining knowledge of other
similar programs.

Also, the national trends of thought were

discovered by examining the writings of authorities in this
area.

A number of teacher aide programs were found to have

existed in the United States.

The "Co-operative Studies for

the Better Utilization of Teacher Competencies," better
known as "The Bay City Plan," was the most ambitious program
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reported in the literature.

Although several authorities

wrote about this plan, not all expressed favorable reactions
to it.

Another program that received comprehensive treatment

in the literature was a study conducted by the California
Elementary School Administrators Association.

This study

attempted to determine the extent of lay persons for noon
supervision in California and to evaluate the programs.

A

number of other plans using either paid or unpaid lay help
in schools were described in summary form.

II.

CONCLUSIONS

The following conclusions were derived from the results
obtained regarding the teacher aide program in the state of
Washington.
1.

The average teacher aide is married, mother of
two or three children, and has completed high
school.

2.

Teacher aides were engaged in working with
children before becoming aides.

3.

Teacher aides believe that playground supervision
was adequately performed when they were on duty,
and that they were able to handle discipline
problems.

4.

Adequate training was given teacher aides in their
school thus helping them to fulfill the demands
placed upon them.
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5.

The majority of teacher aides indicated that the
school district should provide formal training
for teacher aides.

6.

The rate of pay for teacher aides was adequate,
although aides need to have a program for yearly
increments.

7.

Most of the duties performed by teacher aides included playground and classroom supervision,
typing and preparation of dittos, and assisting
in the actual teaching of children.

8.

Teacher aides indicated that they felt they were
well accepted by the conununity, teachers, and
general public.

Further, the aides felt their

program helped to improve the school image.
9.

Aides do assist with teaching children, correcting
papers, and they have access to students' cumulative record folders.

10.

Teacher aides considered themselves to have been
well accepted by the professional staff members,
and were treated with respect.

11.

Aides were strongly in favor of continuing the
teacher aide program.

III.

RECOMMENDATIONS

Based on the data provided by the questionnaires completed by teacher aides, the following recommendations are in order:
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1.

The school district administration should investigate the feasibility of holding periodic workshops for teacher aides.

2.

The implications of establishing a salary schedule
for teacher aides providing for experience salary
increments should be studied.

3.

In order to increase public awareness of the program, more publicity should be released through
the local newspapers.

4.

All new teachers should attend an orientation program dealing with methods of using teacher aides.

5.

It is important that consideration be given to
extending the types of duties performed by aides
in order to further release teachers for activities requiring professional training.

6.

A state policy should be written specifying the
types of duties teacher aides should and should
not perform.

7.

Experimentation should be conducted to determine
the number of aides and the amount of teacher
aide time necessary to provide the most efficient
utilization of professional and non-professional
employees.

8.

The Washington Education Association should evaluate the implications of establishing a department
for teacher aides.
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9.

An effective plan of education for general training
either in local districts, or through colleges,
needs to be established for teacher aides.

10.

The teacher aide program should be under constant
evaluation with consideration given to modifications leading to a higher quality instructional
program.
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APPENDICES

APPENDIX A
LETTER TO SUPERINTENDENTS
15408 2nd Ave. N.E.
Seattle, Washington 98155
July 28, 1966
Superintendent of Schools
Dear Sir:
In cooperation with Central Washington State College, I will
be conducting a study of the Teacher-Aide program in the State
of Washington, under Title I of the Elementary and Secondary
Act of 1965.
The importance of the study is to survey the ways the teacher
aides are being used, and their functions.
Your school district is listed as having teacher aides as a
part of your Title I project during 1965-66 and your assistance
is needed in order to obtain the names and addresses of the
teacher aides in your district.
Each teacher aide in your district will receive a questionnaire
upon completion of the form, at which time I will send your
office a copy of the same. The purpose of the questionnaire
will be confined to assignments, clerical duties, and responsibilities given to the teacher aides.
If you would like the results of the study please indicate on
your reply letter.
Thank you for your cooperation.
Sincerely,

Richard L. Evans

APPENDIX B
QUESTIONNAIRE
A SURVEY OF TEACHER AIDES
A.

Background Information:
1.

Age:

20-25

Education:

26-30

31-35

36-40

40-

Please check highest level attained:

High school graduate
Business college
Years attended

College attendance
College graduate

---

Major area
Minor area

2.

Marital Status:
Married
Number of children

Single

------Divorced
-------Husband's Occupation----

3.

Occupational experience:

Please list previous jobs
held and length of time in
each.

4.

Community activities: Please list activities you have
participated in that have proved
valuable for your job as teacher
aide.
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5.

B.

What factors influenced you to become a teacher aide?

The duties of teacher aides are many and varied.
Please indicate below those duties you perform as part of
your job as a teacher aide. Number each item 1, 2, 3, 4,
or 5 to show frequency of performance. On this scale
number 1 means daily and number 5 means never.
1.

Playground supervision

2.

Classroom supervision

3.

Lunchroom supervision

4.

Typing and preparing dittos

5.

Mixing paint, clay or other materials

6.

Assisting the school secretary

7.

Assisting the school librarian

8.

Cleaning faculty room, storerooms, etc.

9.

Supervising crosswalks

- - -10.
- - -11.
- - -12.
- - -13.
- - -14.
- - -15.
- - -16.
- - -17.

Correcting children's written work
Grading children's written work
Running errands
Recording information in student record folders
Assisting in the actual teaching of children
Preparing bulletin boards
Operating audio-visual equipment
Assisting with P. E. programs
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- - -18.
- - -19.

c.

Assisting with field trips
Other, please specify

Following are some statements about teacher aides and the
teacher aide program.
Please mark each to indicate ~our
de2ree of a9:reement.
Strongly
Unde- Dis- Strongly
Asree
A9:ree cided astree Disasree

1.

Most children are well
behaved on the playground.

D

CJ

CJ

CJ

D

2.

It is often necessary
for teacher aides to
refer children to the
teacher or principal
for infractions of
playground rules.

CJ

CJ

D

CJ

D

3.

It is more difficult
for teacher aides to
maintain discipline
on the playground
than it is for certificated teachers.

D

D

CJ CJ

D

4.

Children are adequately supervised on the
playground when this
duty is performed by
teacher aides.

D

D

CJ

CJ

D

s.

The school district
should provide formal
training for teacher
aides.

CJ

CJ

CJ

CJ

CJ
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Strongly
Unde- Dis- Strongly
Agree cided agree Disagree
Agree
6.

Teacher aides have been
given adequate training
in their school to fulfill the demands placed
upon them.

D

D

CJ

D

LJ

7.

Teacher aides should
not be allowed to
assist in the actual
teaching of children.

D

D

c:J

D

D

a.

It is acceptable for
teacher aides to have
access to student's
cumulative records.

D

CJ

D

D

9.

Teacher aides should
not be allowed to correct students' papers.

CJ

CJ

D

CJ

10.

The general public has
accepted teacher aides
as necessary employees
of the school district.

CJ

CJ

D

CJ

CJ

11.

Teacher aides have
helped present a desirable image of schools
to the general public.

CJ

CJ

CJ

0

0

12.

Teacher aides are
accepted by teachers
as important contributing staff members.

CJ

D

D

CJ

D

13.

Teachers often fail to
treat teacher aides
with respect.

CJ

D

CJ

q

D

14.

The wages paid teacher
aides are fair and
reasonable.

D

D

CJ D

D

15.

Teacher aides should
receive regular yearly
wage increases.

CJ

D

D

CJ

D
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Strongly
Unde- Dis- Strongly
As:ree
A9:ree cided as:ree Disasree
16.

Teacher aides should
hold an Associate membership in the professional organization.

D

CJ

CJ D

17.

Teacher aides should
have fringe benefits
such as sick leave,
paid vacations, retrement.

CJ

CJ

CJ

CJ

D

18.

Teacher aides should
receive college
training.

[.-:J

CJ CJ

D

19.

It is doubtful if the
teacher aide program
should be continued.

D

CJ

D

D

D

D

Additional comments regarding the teacher aide program may
be written below:

APPENDIX C
LETTER TO TEACHER AIDES
November 20, 1967
The teacher aide has become a vitally important part of our
educational program.
It is the belief of most school districts
throughout the country who are presently employing teacher aides
that they allow the teacher to provide greater opportunities,
experiences and service for the students.
In cooperation with Central Washington State College and Dr.
Frank Price, I am conducting a study, as a part of the requirement for a graduate degree, of the Teacher Aide program in the
State of Washington under Title I of the Elementary and
Secondary Act of 1965.
The importance of the study is to survey the ways the teacher
aides are being used, and their functions.
Information, by
means of a questionnaire, is being sought by teacher aides
through the State of Washington. You are one of the persons
selected and your cooperation in completing the form would be
greatly appreciated.
In no way will your name, or the name of your school district,
be mentioned in connection with reporting the results of this
study.
A pre-addressed and stamped envelope is enclosed for your ease
in returning the completed questionnaire. Your name is not
needed.
Please return the questionnaire at your earliest convenience.
Thank you for your cooperation.
Richard L. Evans
15408 2nd Avenue N. E.
Seattle, Washington

